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Purpose of the presentation
❖ To open up a stronger discussion about VET as part of an education,
inclusion and development debate

Overview
❖ Mainstream education and inclusion debate has been exclusive of

other parts of the education system
❖ Literature on VET, inclusion and development is almost non-existent
in main journals of these three sub-fields
❖ A discussion of VET and ex-/in-clusion offers the possibility for a
richer theoretical and empirical understanding of the education,
inclusion and development debate
❖ From a project looking at making VET more inclusive, we offer a
mixture of theoretical perspectives and some insights from cases in
South Africa and Uganda

VET and ex/in-clusion
❖ VET often seen as inclusive because it is a place for those who have
been effectively excluded from “mainstream” academic education
❖ However, whilst this reflects power imbalances in education, it is too
simplistic
❖ Some VET is very high status and highly exclusive
❖ VET often manifests many of the patterns of exclusion of schooling –
gender, race, physical characteristics, etc.

Getting some theoretical purchase (1)

❖ Background work for UNESCO World TVET Congress 2012 used
Tomasevski’s 4As to talk about this issue (cf. McGrath 2012)
❖
❖
❖
❖

Availability of provision at the systemic level;
Access in practice;
Acceptability in terms of quality, process and content; and
Adaptability to the needs of individuals and groups. (Tomasevski 2001)

❖ The critical capabilities account of VET (CCA-VET) emphasises the
need to understand the effects of intersectionality and
multidimensional poverty on many VET learners and to judge VET for
its engagement with addressing these (Powell and McGrath 2019)

Getting some theoretical purchase (2)
❖ Community development approach to VET focuses on VET as a
response to exclusions from schooling AND decent work (Zeelen et
al. 2010)
❖ Skills for just transitions approach locates current concerns with an
environmental crisis in a historical framework of capitalism and
colonialism which resulted in VET systems that largely ignore the
needs of the majority of Africans (Ramsarup et al. 2018)

Case 1: Amanzi for Food Learning Network (SA)
v When exclusion is so wide that the formal system on its own can’t respond
- youth unemployment statistics in SA are staggering – of the 20 million
young people aged 15-34 years, 40% were not in employment, education
or training (NEET) (STATS SA 2019)
v AND when the existing system is too narrow in its focus for the sustainable
development responses needed: Agricultural curricula too focussed on
commercial farming, leaving out smallholder farmers and their needs (e.g.
for bringing water to their plots under land reform programmes) (ASSAF
2017)
v There is need for more systemic and wider intersectional responses … but
what do they look like and how can we bring them into being?

Case 1: cont ….
v A five year process of reframing inclusion and intersectionality in
agricultural VET in an Eastern Cape VET College
v Five intersecting formative intervention research and mediation
processes:

v Learning Network Formation and Building
v Expansive Learning in Change Laboratories to surface tensions and
contradictions for co-engaged resolution
v Training of Trainers (multi-actors in the local Agricultural Learning System)
v Practical demonstration sites (co-developed)
v Social media and community radio (expanding local communications)
(Pesanayi 2019; Lotz-Sisitka in press)

Case 1: cont…
v The learning network is ever-expanding as more actors in the
local farming system enter, contribute and co-learn
(Meterlekamp in press)
v New actors are emerging as supportive trainers (esp. youth
groups) (Sisitka et al. in press)
v New practices have emerged in the local food economy and a
dynamic agro-ecological ethos is emerging (Durr et al. in press)
v Inclusivity is reframed from bringing everyone into the college
or including more or wider content to an inclusive, iterative VET
system that reaches beyond the college walls (Pesanayi 2019)
v Intersectionality is reframed to include the social dynamics of
inclusivity such as (race, marginalised youth, formal and
informal) to include the social-ecological within a just transitions
framework (Lotz-Sisitka et al. in press)

Case 2: “Post” conflict Gulu
v
v
v
v
v
v
v
v

Developing post-war
Gulu City status
High youth population
High level of early school leavers
There is an unstable power supply
Focus on "Skilling Uganda"
Agriculture
70% informal and nonformal TVET

Case 2: Skilling Uganda Strategy (BTVET 2011)
Raise the economic relevance of BTVET
Increase the quality of skills provision
Provide equitable access to skills development
Achieve greater organizational and management
effectiveness in BTVET
v Increase internal efficiency and resources available for
BTVET
v
v
v
v

Case 2: Low quality
v "Curriculum is not meeting the needs of the market" (Skilling Uganda
2011- paraphrased)
v Institutions need to be more relevant and flexible to meet employer
and student needs (Tukunande et al. 2015)
v "When I receive students from TVET institutions they only know the
basics, I have to retrain them." (Employer- paraphrased)
v "When I entered the job market I had to be trained on new materials,
for example solar water heaters." (Professional plumberparaphrased)
v Disconnect between environmental challenges and TVET (policy)

Case 2: Low Status
v Low achieving (school leavers) with the target all Ugandans in
need of skills development. (Skilling Uganda 2013)
v "VET is seen as a dumping ground for poor achievers" (BTVET
oriented community Centre- paraphrased)
v School system focused on academic knowledge, hierarchy,
competition (Openjuru 2013)
v "Fear is an obstacle, early school leavers lack validation of their
knowledge" (BTVET Community Centre- paraphrased)

Case 2: Innovations
v "We focus on Trauma, counselling and empowerment" (women's TVET
centre)
v "We are not looking for failures" (Large TVET institution- paraphrased)
v "My school is about fashion design, not just tailoring. We are developing
professionals here." (Fashion design school- paraphrased)
v "If we involve community we will have creative and local solutions"
(TVET oriented community centre- paraphrased)

Summing up
v There has been an exclusion of VET from education, development

and inclusion debates
v A focus on schooling only will not lead to a wider understanding of
inclusive lifelong learning and how this relates to decent work and /
or sustainable livelihoods
v Discussions of how the various forms of VET can be made more
inclusive are crucial
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